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President Geoffroy, Dr. Richmond, esteemed visitors from Integrated DNA Technologies, friends, colleagues, students, and family members—

Thank you for the kind words.  I am deeply honored to receive this award, and want all of you to know how grateful I am to be recognized in this manner.

I would like to take a moment and offer a personal tribute to Dr. Philip Hubbard—and try to make a personal connection with this award.  It is my understanding that Dr. Hubbard had a strong positive impact on Dr. Joseph Walder, the founder of Integrated DNA Technologies.  Apparently, Dr. Hubbard and Dr. Walder became good friends over the years.  And with Dr. Hubbard’s passing this year, Integrated DNA wanted to express their gratitude by establishing this award. 

In like manner, I was influenced as a young sophomore at the University of Nebraska back in the early nineteen seventies by a professor.  I entered the University thinking of majoring in either mathematics or biology—two areas of study I found interesting and doable.  However, my first math teacher, a calculus course, and my first biology teacher were not very good.  For example, the biology professor abdicated his teaching responsibility—he did not lecture, lead discussion, or demonstrate any interest in our learning the material.  I did very well in both classes but left them unmotivated.  On the other hand, my first management course, taught by Professor Richard Hodgetts was a joy.  Professor Hodgetts was energetic, interesting, and humorous.  He introduced me to the study of complex organizations.  And years later I came to understand his impact on me.  He was one of the first to underscore the importance of the social responsibilities of management, and he became a major contributor to the field.  Later in his career he was recognized nationally for his leadership in teaching and text writing.  

And at this year’s Academy meetings there is a special session devoted to his life’s work – his contributions to research and teaching, to be given by those he has impacted.  Because you see, Richard Hodgetts died late in 2001.  And now we strive to remember and recognize the person who was so instrumental in our lives.

And so, I owe a debt of gratitude to professor Hodgetts and feel a connection with him perhaps similar to what Dr. Walder and Integrated DNA Technologies feel for Philip Hubbard.

I’m sure Dr. Hubbard was a great teacher and a fine person.  I did not know him, but have met people who did, and they speak with great reverence of his memory.  Therefore, I am honored to receive this generous award in his name.

I would also like to thank my many COB colleagues who have supported me over the years.  Especially, Jim McElroy who made a silk purse out of a sow’s ear- so to speak.

Teaching Influences

Dr. Richmond suggested I spend some time talking about those life events and experiences that have influenced my teaching over the years.  He suggested I spend time talking about the secrets of teaching gleaned from years in the trenches.  So I will attempt this.  However, the problem is there is a tendency when undertaking a reflective exercise such as this to make things sound better that they really are (or were).  And the truth is- I’m no hero.  Rather, there are many of you who have mentored me, and the secret to good teaching is simple: surround yourself with outstanding colleagues and supporters, associate with great students, and then show up for class.  The rest falls into place.

In order to prepare for this, I wandered through the halls of the College this week asking for advice.  I went to numerous faculty members and staff asking for insights on what they might think is appropriate to say.  I must say that I was surprised at the advice I received, because it was certainly not what I expected – the advice was - Keep it short!

Talking about “life influences” is difficult.  I’ve run this talk over in my head dozens of ways and have changed it each time.

But I have been blessed throughout my life with some pretty good success as a teacher, and I have learned from a variety of individuals and experiences.

So, I want to share with you some things that have influenced me and I will try and keep it relatively short and to the point.  Along the way, if I appear to be emotional or excited, it is because I am.  I decided that in order to make it through this talk I would need to use a few tricks.  One is that when I become emotional, I will look at Labh—because he makes me laugh.  And if I become too flippant, I will look at Koppenhaver or McElroy, because they make me cry.

There are three major principles that have influenced and guided my teaching over time. These beliefs or principles are 1) That teaching is a moral obligation – something that is right and good and it should be natural for us to take it seriously, not morality in the gushy group hug sense, but in terms of simply being the right thing to do 2) That teaching is fundamentally a collaborative exercise – one that involves consideration for others, and 3) That teaching is as much or more about conversation than about lecturing.

Teaching as a Moral Obligation

First point: teaching is a moral obligation. Teaching is not, or should not, be viewed as an agency problem, where individuals have to be cajoled into taking courses seriously.  We should not need to be controlled, watched over, or monitored, but should be motivated to share ideas and continuously improve.  The dean should not have to worry about me in the classroom, that I do a good job or even that I meet my classes regularly.  The only thing Labh should have to worry about is sending me to dinner with the College’s credit card.

My favorite quote, of all quotes, of all the material I teach comes from the book “Defining Moments: When Managers must Chose Between Right and Right” by Joseph Badaracco, a Harvard Business School Professor.  The book presents a meta-theoretical approach to making moral decisions that is practical and introspective—and is used in the MBA business ethics module.  The quote is:

“Managers are the ethics teachers of their organizations.  This is true whether they are saints or sinners, whether they intend to teach ethics or not.  It simply comes with the territory.  Actions send signals, and omissions send signals—almost everything does.  Hence responsible managers are concerned about their roles in the defining moments of their organizations.  They care, that is, how their actions reveal, test, and shape the character of their companies.”

Now just change the words slightly--  “Teaching is a moral obligation.  We all teach by example through our words and actions.  Responsible faculty members are concerned about their roles in the teachable moments with students.  Teachers care how their actions reveal, test and shape the character of their classes.”

I strive to view teaching as a moral obligation.  And I must give credit where it is due.  From an early age, I have been given opportunities to teach, especially through my affiliation with my faith/church and family, that have helped me greatly.

Some of you may know that I am an active member of the LDS/Mormon church.  When I was relatively young, I was given a special blessing by one of my elders, a patriarch if you will, and the central message of the blessing was that I would have many opportunities in my life- to teach—that I would be a teacher.  And over the years, the church has afforded these opportunities.  

I served a two-year mission, have taught Sunday school and nursery, and currently teach a group of senior leaders in our congregation.  In so doing, I have learned to stick up for my beliefs, argue without arguing, and look for the meaning and testimony in the expressions of others.  I owe a lot to these experiences.  

From these experiences I’ve come to hold teaching as a moral obligation.

Also, these associations provided me with an instant set of excellent mentors and role models.  Immediately upon arriving in Ames, I was put in the company and mentored by:

Ted Okiishi – Engineering

Don Woolley, Dwyane Buxton, Elwynn Taylor – Agronomy

Lou Best – Animal Ecology

Bob Schafer – Sociology

Elisabeth Schafer – Food and Nutrition

Wally Hutchinson – HHP

Kim Sharp – Management

Brad Bushman and Doug Epperson in Psychology

Gary Williams and Arne Hallam in Economics

Bob Kindred – City of Ames

These individuals, with their strong sense of compassionate service and moral obligation, taught me and helped me get started.

Seeing teaching as a moral obligation focuses the teacher on creating meaning for students.  While the agent is concerned for himself, the moral teacher is concerned for others.

The morally obliged, self-motivated teacher will:

-Quote from memory a passage from a journal article

-Quote from memory from a favorite book, periodical, etc.

-Talk about what the subject means to them

-Take their research into the classroom

-Will describe the time when the subject was first learned

-Will tell about the thrill of discovery – the first fruits of research

-Talk about what it’s like to be the first one to know…

-Will be passionate about the material and will say I loved it on page umpty ump when the case author wrote…

-… or when the CEO was quoted as saying….

-Put the subject matter in terms the audience can understand

-Answer the burning question – so what?  Big deal?

-Will speak on the student’s terms

-Will teach on Saturday and in the evening in DSM

· will make sure the material is current, relevant and up to date 

One of the very first people I met when I moved to Provo to attend BYU in 1976 was Professor Omar Kader.  Omar is an Arab and a democrat—both very common in Provo.  I was fortunate to be assigned to Omar as a teaching assistant for an international relations course.  In helping with this course Omar taught me the importance of reading the news—of perusing the WSJ, Newsweek, NY Times, etc., and the importance of trying to keep things relevant for students.

My work with Omar coincided with the publication of “All the President’s Men” and the events surrounding Watergate.  And on one occasion Omar called me before class and told me to show up early and to bring my wife Jeanette.  He said he was going to have a guest speaker and that I was going to be interested in what the speaker had to say.  Jeanette and I were there early and sat in the front row.  The guest speaker turned out to be Robert Redford who just finished the movie “All the President’s Men” and he spoke eloquently of the issues of the day.

I have never been able in my career to top Omar’s choice of guest speaker.  But I think I learned the importance of current events, and to this day I often start classes with a review of events that relate to what we are doing.

The morally obliged, self-motivated teacher will also:

-….sometimes stop class discussion or lecture and bear testimony to what the subject means ….

-….will create meaning for students….

Let me tell you about my best day this semester…  In Management 478, the Strategic Management capstone course for undergraduates, on Feb. 28, we were discussing the topic of acquisition and restructuring strategies, and I was concerned that even though the course was going well the students had not become fully comfortable during class case discussions.  So I decided at the last minute to try and involve each student in the day’s presentation.  I asked each to select their favorite slide from the PowerPoint “notes” sent to them prior to lecture.  After each student selected their favorite slide I asked them to introduce the slide to the class—and I would take it from there.

What occurred was unexpected and wonderful.  As we progressed through the material, students began to introduce slides by indicating what meaning the content material had for them.  In the beginning, students would talk about why they chose, or why they “liked” a particular slide.  Eventually, they began to relate slides to other ideas and put material in its context.  By the end of the meeting some students were using metaphors to describe and introduce ideas.  By involving everyone in the presentation it took on more meaning for all.

Teaching as Collaboration

Second point: Teaching is fundamentally a collaborative exercise. Teaching is both a destination and a collaborative learning journey we take with others.

Teaching with teams, collaborative testing, collaborative feedback, team based learning are all very important to me.

My first experiences with collaborative learning occurred when I entered my masters program at BYU in 1976.  I was placed into a team with four other individuals—an engineer, a political scientist, a business finance graduate, and a hospital administrator.  I learned the value of the differing contributions these individuals could make to a complex decision.  We learned to trust one another, worked very well together, and I still am in contact with a couple of the individuals on this team.

Later, in my second year of the program, I became involved with faculty members Dee Henderson, Stewart Grow and Dale Wright as a graduate assistant—helping with class administration, tutoring with groups, providing the assessment of managerial and leadership styles for first year students.

I collected data and wrote a paper with Dr. Henderson on the benefits and liabilities of group testing and became very interested in using learning groups in the classroom. Of all the papers I have written, this lowly meetings paper is the one I have received the most reprint requests for from outside parties.

And later as a doctoral student at Indiana University (1979-1983), I was able to build collaborative techniques into my own classes.  At Indiana I was allowed the opportunity to teach my first semester as a Ph.D. student.  

As some of you may know, IU has an integrated undergraduate core curriculum, and I was assigned to teach part of what was called B-Core (the organization and strategy material) along with a new faculty member – Dan Dalton.  Professor Dalton had been at IU only a few years but was already notorious for having published twelve articles in a single year.  He was extraordinary on his feet—articulate, funny and charismatic.  And I followed him in B-Core.  That meant I had the same students in the same room right after he finished teaching.  The simple but resounding message was – get good real quick or get run over!

So I attempted all sorts of different things.  Groups, cases, discussions, lectures, Collaborative testing (taking difficult multiple choice exam questions and asking the group to discuss and interact until they understand – as part of providing feedback) etc.  

But the best thing was that professor Dalton took me under his wing so to speak.  He joined me in class, offered criticism, told stories and jokes, forced me to be myself—and he always was supportive. (Note: Professor Dalton is now the Dean and he was co-author on the first paper I ever published).

Second note: I thought after the IU experience my teaching would never be under such competitive scrutiny again.  Boy was I wrong.  As a member of ISU’s management department, I feel I am among the strongest teaching group on campus.  For example, Pol Herrmann and Ginny Blackburn both recently won Veisha teaching awards and either college or university teaching awards, and David Hunger recently won the McGuffy award – a national award for case writing and teaching excellence.

Collaboration has also been a very large force affecting my teaching here at ISU as well.  I have taught in the MBA, Saturday MBA, and evening programs from their beginnings, and was fortunate to be part of the group that set the group structure for our current MBA core curriculum.  

Structuring assignments toward groups allows students to maximize intellectual resources and sometimes make it possible for the group to achieve well beyond expectations.  For instance, one Saturday MBA team took an assignment to apply a moral reasoning model to the Stew Leonard’s case (most successful business of all time, largest tax fraud in US history) and developed a one act play where Stew, the store owner, has a hypothetical conversation with Aristotle, Marcus Arileus, Nietzche, Machiavelli in attempting to come to grips with his wrongdoing.  This creativity reflects a good understanding of course material and great mastery of shared ideas. Gary Koppenhaver and I have a paper based on a study showing that structured teams outperform less structured ones.

In addition, in the MBA program I have been able to “team” teach, either directly in class or indirectly, with Gary Koppenhaver, Mike Crum, Ben Allan and Augie Ralston.  Working with a colleague, watching and learning from a different style, and receiving real time feedback is a useful experience—and I recommend it to all of you.

Teaching as Conversation/Discussion

The third and final principle: teaching is about creating a forum for the exchange of ideas.  Teaching, especially in a professional school, should be seen as conversation and not talking or lecturing.

Perhaps the single most important event influencing my teaching was writing my first case.  And my first case was written under the tutelage of David Hunger right after I arrived on campus in 1984.  Professor Hunger asked me to help him write a case about Walt Disney company—and at the time Disney was probably the most important company in the world.  It was among the most admired firms, was featured in the book “In Search of Excellence,” had just opened Disney World in 1981-82, was expanding into video and television, and was expanding its theme parks into Japan and Europe.  It also, at the time, barely survived two hostile takeover attempts.  Consequently, there were numerous issues relating to corporate governance and strategy in the case.

We wrote the case, published it in a reputable case journal and in numerous strategy textbooks.  But a more important outcome was that the case writing experience allowed me to become a better discussion leader.  It provided me with a wealth of deep and rich examples for classroom use.  It helped me understand how better to orchestrate class discussion toward points of discovery, and how to look at a complex set of issues and begin a directed conversation.

In short, case writing helped me learn to be better at asking and answering questions, and at leading discussion.

Subsequently, I wrote numerous other cases dealing with companies that made dolls to Harleys, from dairy stores to Berkshire Hathaway conglomerates.  Under Ginny Blackburn’s leadership I was fortunate enough to write a case on HBJ that won the McGraw-Hill award for case development in 1988.  Years later David Hunger won the very same award for his Maytag case.  Again, I doubt there are many other management departments in the Big 12 or anywhere that have three McGraw –Hill winners.

Well- so what, big deal?  What is so special about cases?

Well first—a lot of students read them.

Second, good cases have endless possibilities.  They provide a framework for talking about management.

Let me tell you about my best day in the evening MBA, one year ago.  We were discussing the Harvard Watermill Ventures case.  Watermill Ventures is a company that is probably not too familiar to many of you.  WV is essentially a smaller version of Berkshire Hathaway—a company that purchased other medium and small firms and turned then into high performers.  They helped firms move from entrepreneurial stages of development to situations where the firm had more stability.  WV had a wonderful method for accomplishing these turnarounds, but the company was having difficulty achieving its full potential.  In the course of discussion one student offered the insight that perhaps WV was guilty of not making the entrepreneurial to stability transition they were expert helping others achieve.  Once this insight was offered the discussion really blossomed.  It opened the doors of discovery and we proceeded through numerous recommendations for the company.

The point is that cases can lead to this type of discovery process.  It is both planned and extemporaneous, and is exhilarating and rewarding.

So, these three things—these principles: moral obligation, collaboration and conversation ---have all worked together in making many teaching and learning experiences tremendously meaningful in my life.

But none of it would have worked without great students and colleagues.

There are so many of you to thank, and no words of mine seem adequate.  So let me elicit a little help from my friends.

One very meaning teaching experience I shared with Jeanette was an opportunity to teach at John Moore’s University in Liverpool- a very meaningful place for me.  And as a tribute to all of you, I would like to close with a little poem from John and Paul.

In my life.

There are places I remember

All my life, though some have changed

Some forever, not for better

Some are gone, and some remain

All these places have their moments

With lovers and friends I still can recall

Some are dead and some are living

In my Life, I loved them all

Thank you Dr. Hubbard, Integrated DNA Technologies and thank you all…
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